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ABSTRACT 

This study aims to improve learning outcomes by applying the Education with Class League learning model 
which can make a major contribution to learning which will make students better understand their own 
abilities, be more active in asking questions, answering questions, giving responses or opinions, discussing 
well and being able to understand the concept of subject matter well. In addition, students can find various 
strategies to monitor and check their understanding. The achievement of the objectives of this study used 
a research and development model that used class XI students at SMA Negeri 6 Madiun using three 
different materials. Based on the results of trials that have been done, it can be concluded that the use of 
this ECL model can improve students' learning metacognition. This can be proven by looking at student 
learning outcomes that are better than before the use of the ECL model in the learning process. In addition, 
there was also an increase in the percentage of completeness both from the affective, psychomotor, and 
cognitive aspects. In the learning process, students also feel motivated and have high enthusiasm for 
participating in all learning activities, and students can measure their own ability to understand a learning 
material. 
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Introduction 

Formal educational institutions, namely schools which are places where the 
learning process takes place are designed in such a way as to develop the potential that 
exists in students and develop scientific thinking concepts to deal with globalization 
which is increasingly sweeping countries in the world. Learning is a human process to 
achieve various kinds of competencies, skills, and attitudes (Baharuddin, 2008). Learning 
achievement will be achieved if the learning is in accordance with the predetermined 
learning objectives. 

 Based on observations in the learning process, students have difficulty 
achieving maximum learning outcomes. At present most students in learning only come, 
sit down, and go home so that teaching and learning activities will be like that every day 
if it is not balanced with a learning model that is appropriate to the material being taught 
and is able to make the learning atmosphere fun and not boring. On the other hand 
teachers who are more active and students who are passive will cause students in the 
class to quickly feel bored and busy when being taught so that learning models are also 
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needed that can activate students (Hernawan, 2010). Besides that, there are also quite 
basic problems, namely the lack of cooperation in the learning process, especially in 
completing assignments given by the teacher. 

The achievement of learning objectives cannot be separated from optimal 
learning outcomes, therefore in this study the Education with Class League (ECL) 
learning model will be used to improve students' learning metacognition. The use of the 
ECL model is expected to be able to make a major contribution in learning which will 
make students understand more about their own abilities than their friends, be more 
active in asking questions, answering questions, giving responses or opinions, discussing 
well and being able to understand the concept of subject matter well which will improve 
student learning outcomes themselves. In addition, students can find various strategies 
to monitor and check their understanding (Anderson, 2010). According to Suprayekti 
(2012) students will have the motivation to be the best in class and at school and 
encourage students to learn more and create positive competition in the learning 
process. Thus it can improve students' ability to achieve learning objectives. Based on 
this description, this study aims to determine the ECL learning model as an alternative 
in improving students' learning metacognition. 
 
RESEARCH METHODS 

 On this occasion the research and development model (Research and 
Development/R&D) was used, namely a series of processes or steps in order to develop 
a new product or perfect an existing one so that it can be accounted for (Trianto, 2010). 
Henceforth, the elaboration of indicators and the implementation of each development 
component are adjusted to the internal and external carrying capacity they have. 

 Because this type of research is development research (R&D), the work 
procedure used refers to the Research and Development (R&D) research development 
model from Sugiyono, (2008). There are limitations that are owned, made modifications 
in the planning and implementation. The work procedures in question include: Potential 
and Problems, Gathering Information, Product Design, Design Validation, Design 
Improvement, Product Trials, Product Revisions, Usage Trials, Product Revisions, 
Manufacture of Mass Products. 
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The steps for learning activities using ECL are as follows: 
 

 
Figure 1. ECL Product Design 
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RESEARCH RESULTS 
The trial was carried out in three stages using the affective, psychomotor, and 

cognitive domains. 
1. The results of the first stage of testing 
 

 
 

 
 

Figure 2. The results of the first stage of testing 
 

The results of the UH value of the first stage of testing 
 

 
 

Figure 3. The results of the first stage of the UH test 
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2. The results of the second stage of testing 

  
 

 
 

Figure 4. Results of the second stage of testing 
 

The results of the second stage of the UH test 
 

  
 

Figure 5. Results of the second stage of the UH test 
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3. The results of the third stage of testing 
 

 
 

 
 

Figure 6. The results of the third stage of testing 
The results of the third stage of the UH test 

 

 
 

Figure 7. UH value of the third stage of testing 
 
DISCUSSION 

 The objectives of using the ECL model include the following: (1) To train 
students to be more courageous in expressing their opinions in front of the class, (2) To 
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develop a positive competitive attitude for the advancement of education, (3) To 
motivate students to be more active in learning , (4) Helping students to more easily 
understand a subject concept, (5) Helping students to be able to measure how capable 
they are in processing lesson information and capturing it optimally, (6) Helping teachers 
to be able to condition students in the classroom. 

 
The results of the first to third trials showed positive results from several 

aspects, including the following: 
1. Affective Realm 

Based on the three trials that have been carried out, all of them are declared 
complete. This shows that the ECL model is able to improve aspects of student attitudes 
in class, who were initially only passive listeners and often joked while being taught to 
become more active and become good listeners during the learning process. 

 

 
 

2. The Psychomotor Realm 
The psychomotor aspect places more emphasis on things, circumstances, and 

activities that involve the muscles as well as their movements (Shah, 2010). In this case 
it refers to the observation or information seeking by students of the material being 
taught by the teacher. According to Sobur (2003) learning based on observation is very 
important because by observing objects a person uses his various senses to see, hear, 
touch, taste, and so on. 

 

 
 

3. Cognitive Realm 
This cognitive domain assessment is in the form of an evaluation (post test) 

which aims to determine the level of student mastery of the material that has been 
taught (Syah, 2010). The post test was carried out in the form of multiple choice tests 
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and essays with reference to Bloom's taxonomy in Anderson and Krathwohl (2001), 
which has perfected the cognitive domain based on six categories of cognitive processes, 
namely remembering, understanding, applying, analyzing, evaluating, and creating. 
Testing the ECL model was stated to be quite satisfactory because there was an increase 
in cognitive value between before and after the implementation of the ECL model. 

 

 
 
Increasing students' self-awareness regarding the process of thinking, students 

can be trained to think consciously about their ability to achieve a material concept and 
set appropriate learning strategies in order to understand a concept of subject matter. 
The ECL model is also useful as a strategy for students to control their thoughts by 
designing, monitoring, and assessing what they learn. 

Based on the trials that have been carried out, it can be stated that the use of 
this ECL model in learning is able to improve students' metacognition of learning, this is 
evidenced by better student learning outcomes and have a high level of completeness 
compared to the material before the trial, and students have their own motivation in 
the classroom so that the learning atmosphere becomes fun and activates students. 

 
CONCLUSION 

 Based on the trial results, it was found that there was an increase in 
completeness both from the affective, psychomotor, and cognitive aspects compared to 
before the trial was conducted. In addition, students are also able to work in groups, 
participate actively in learning activities, be good listeners, be able to accept what the 
teacher explains, and are able to observe or seek information well. 
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