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ABSTRACT 

The objective was to describe the corrective feedback English writing of Hospital Administration 
students at STIKES Baptist Hospital Kediri using descriptive qualitative approach. The subjects was 9 
students of second semester. Collecting data about corrective feedback used questionnaire and 
interview about students’ response in terms of attitude.  Analysis data based on three concurrent flows 
of activities: data reduction, data display, and conclusion. The result showed that the teacher gave 
direct corrective feedback in students’ English writing by circling the students’ errors and providing the 
correct answer in grammar, spelling, punctuation, capitalization, preposition, article and content. The 
data from questionnaire for students’ attitude showed most of students agreed that the teacher should 
point out grammar errors. The students have positive responses by remembering their grammar 
mistakes and feel more motivated to go on learning when the teacher corrects their error in writing. 
They answered that they will revise their writing if their errors are corrected by the teacher. It can be 
concluded that most of the students have positive attitude to teacher’s corrective feedback. 
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INTRODUCTION 

In Indonesia, difficulty in English communicating is not only in speaking but also 
in writing. Students find a lot of difficulties in writing, there is a possibility to make errors, 
even a single one of errors. Therefore, giving correction is appeared as a part of 
producing a writing work. In fact, in learning, everyone needs a process and making 
errors is a part of language learning process. The results revealed that the errors most 
frequently made by the students were classified into 13 categories, namely noun, 
adverb, verb, adjective, verb form, preposition, article, spelling, concord, idiom, 
pronoun, passive voice, and word order. (Watcharapunyawong and Siriluck, 2013). 
Jenwitheesuk (2009) investigated the causes of L2 writing errors in third year college 
students’ written works. The study revealed that their errors were mainly caused by a 
lack of syntactic knowledge. Rachmajanti and Sulistyo (2008) state that writing itself is a 
process. This process consists of planning, drafting, editing (reflecting and revising), and 
finally writing a final version. Therefore, giving writing feedback on the student's draft is 
considered as one of sub processes in writing. 

English skills of reading, listening, speaking and writing support Hospital 
Administration students to communicate with others when they are working in hospital. 
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They should be able to communicate well not only in oral but also in written because it 
is important for creating effective communication with health-workers and patients. The 
teacher’s corrective feedback is hoped to give good effect for students’ writing. Taran 
(2011) states that writing plays a key role in administration today. How effectively 
administrator is able to communicate through writing can have a major impact on the 
impression they make to other workers. Whether it is writing memos about patients, 
drafting emails to other healthcare providers, or creating papers and presentations for 
academic study and research, all administrators must have the ability to express 
themselves clearly, effectively, and professionally through their writing. 
 
METHOD 

The study used descriptive qualitative approach and the objective was to 
describe the corrective feedback English writing of Hospital Administration students at 
STIKES Baptist Hospital Kediri. The subjects was 9 students of second semester in 
academic 2022/2023. Collecting data about corrective feedback used questionnaire and 
interview about students’ response on behavioral and affective aspects. Behavioral 
aspect is the students’ action on the feedback. In this case the action is the students’ 
revision after receiving corrective feedback from the teacher. Affective aspect, it means 
that the students’ attitudinal response to teacher’s corrective feedback in writing, the 
indicator of the students’ attitudinal response is to know the students’ tendency to 
respond favorably or unfavorably towards teacher’s corrective feedback in writing. The 
questionnaire for students’ response in the terms of action to teacher’s corrective 
feedback consists of 7 description of actions, and then the sheet has been completed by 
5 answers such as “never”, “rarely”, “sometimes”, “usually”, and “always” that can be 
chosen one by giving the mark (√) in the column. The questionnaire for students’ 
response in the terms of attitude to teacher’s corrective feedback consist of 23 
questions in multiple choice that the students can choose one by giving mark (X) to the 
answer.  Analysis data based on three concurrent flows of activities: data reduction, data 
display, and conclusion. 
 
FINDING AND DISCUSSION 

The research finding showed that the teacher’s corrective feedback in the 
students’ writing by circling the students’ errors and providing the correct answer. It 
means that the teacher gave direct corrective feedback because he wrote the right 
answer directly on students’ writing. The students’ errors in writing were in grammar, 
spelling, punctuation, capitalization, preposition, article and content. The researcher did 
coding for teacher’s direct corrective feedback in the form of providing correct answer 
by giving the sign of purple triangle and for the code for teacher’s way to circle the error 
is by using green checklist. When the teacher wants to eliminate extra words in students’ 
writing, he crossed out the extra words, coding for this case is brown square. 

The teacher also gave comments and suggestions about the content, he gave 
comment and suggestion both in the middle and the end of the students’ essay. The 
comments and suggestions such as “Spelling please!”, “Capital letter please!”, “Check 
your spelling!”, “Do not use correction pen to much!”, “Pay attention to your grammar, 
capitalization, spelling, and punctuation!”, “It is better if you add....”, “It is better if you 
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use your own words or, It is better if you make paraphrasing”, “Please make it clearer”, 
“Fragment!”, “Run on sentence!”, “Word order!”, “What does it mean?”. The researcher 
did coding for teacher’s direct corrective feedback in the form of comments and 
suggestions by giving the sign of yellow rectangle. The teacher gave appreciation to 
students’ writing by giving positive comments such as “Good picture!”, “Nice design!”, 
“Good job!”, “Very good!”, “Keep learning!”, “Keep writing more and more!”, “I do 
appreciate your writing....”,”You do correction well!”, “You have done good 
improvement!”, “You do it well!”. The researcher did coding for teacher’s direct 
corrective feedback in the form of positive comments by giving the sign of black 
rectangle. After the students received teacher’s corrective feedback, they did correction 
and made revision. The teacher gave the sign for the right revision so that the students 
feel motivated to do revision. 

The data is also supported by taking from interview with teacher that he gave 
direct corrective feedback because by giving direct corrective feedback, they can directly 
know their errors, they can enrich their vocabulary, and they can revise their grammar 
error, and do self-correction so that they will collect the product of writing in excellent 
product. From the finding above, it can be concluded that giving correction and doing 
revising is important part in the process of writing to create good writing product. The 
research finding for the students’ response in terms of attitude to teacher’s corrective 
feedback in foreign language writing showed that most of students have a greater 
tendency for believing that teachers must always correct their errors, whereas a few of 
students answered sometimes have this feeling. All of the students think that making 
errors in English is necessary to learn more, but most of the students are always worried 
of making errors when they write in English after receiving teacher’s corrective feedback, 
and a few of the students answered sometimes are worried and never worried. Most of 
students say that they feel more motivated to go on learning when the teacher corrects 
their error in writing, and less than a half of students answered that they do not feel 
more motivated to go on learning when the teacher corrects their error in writing.  

Most of the students answered that making error in writing is negative, 
whereas a few of students answered that making error in writing is positive. The 
students prefer to receive direct corrective feedback because they will know the correct 
answer and do self-correction. From the findings above, it can be concluded that most 
of the students have positive attitude to the teacher’s corrective feedback. The research 
finding for about the students’ response in terms of action to teacher’s corrective 
feedback in foreign language writing showed that most of the students answered that 
they rewrite their work following their teacher's grammar corrections or comments and 
give their rewriting back to the teacher. This data is supported by documents of students’ 
writing revision, it showed that all of the students had collected tasks 1 to 3 and revisions 
1 to 3. The teacher needs to know how the students behavioral response towards 
teacher’s corrective feedback. It is important factor to know the effectiveness of giving 
corrective feedback and to know what the appropriate way to give corrective feedback. 
 
DISCUSSION 

From documentation instrument, it is got the result that the students’ errors in 
writing such as in grammar, spelling, punctuation, capitalization, preposition, article and 
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content. It is also supported by data from interview with teacher, the teacher said that 
in writing skill, the errors that they are often made by students are grammar, spelling, 
and word order, punctuation, run on sentence, preposition and capitalization. It is in line 
with the theory of Watcharapunyawong and Siriluck (2013:68) stated that the results 
revealed that the errors most frequently made by the students were classified into 13 
categories, namely noun, adverb, verb, adjective, verb form, preposition, article, 
spelling, concord, idiom, pronoun, passive voice, and word order. The causes of errors 
found were mainly from the interference of L1 in relation to the direct translation, the 
differences of syntactic properties between L1 and L2, and the transfer of L1 systems in 
L2 writing. 

It is also in line with Ellis (2009) stated that direct feedback involves providing 
students with the correct form straightaway. This can be done by either crossing the 
wrong or unnecessary word out, inserting a missing word or writing the right form above 
or close to the wrong form. The research finding has similarity on students’ errors in 
writing such as in grammar, spelling, and word order, punctuation, run on sentence, 
preposition and capitalization. The similarity also in the way how teacher gives direct 
corrective feedback that is by circling, crossing out the words and providing correct 
answer directly. 

The way how teacher solves student’s errors in writing is the teacher tries to 
eliminate the errors of students by training them to speak and write so that the students 
will be ready to work then. The way to eliminate the errors is by giving direct corrective 
feedback in the students’ writing. It is also important to look the students’ ability in 
writing to choose the proper way to give corrective feedback. The teacher and students 
perception about corrective feedback also will influence for choosing the type of 
corrective feedback in writing. It is in line with Hashemnezhad & Mohammadnejad 
(2012:230) stated that at a time when writing practices are more and more focused on 
improving students’ writing skill, written corrective feedback is felt to be absolutely 
needed in teaching writing. It is in line with Diab (2006) stated that while it needs to do 
research about the effectiveness of corrective feedback on students ‘written errors, it is 
also important to look at teachers’ and students’ perceptions of corrective feedback. 
Teachers are believed to have responsibility for choosing the suitable way of providing 
such feedback. The research findings above have similarity on the important role of 
corrective feedback for improving students’ writing. The similarity happens on the 
importance of teacher’s perception and students’ ability in writing in choosing proper 
way to give corrective feedback. 

The research finding for the students’ response in terms of attitude to teacher’s 
corrective feedback in foreign language writing showed that most of students have a 
greater tendency for believing that teachers must always correct their errors. All of the 
students think that making errors in English is necessary to learn more, but most of the 
students are always worried of making errors when they write in English after receiving 
teacher’s corrective feedback. It means that corrective feedback has an important role 
for students’ writing. The students showed positive attitude that they hope their teacher 
always gives corrective feedback, most of them believe that making errors in writing 
needs to learn more. Most of students answered that grammar is the most important in 
an essay. Most of the students believe that correction on their writing task is useful. It 
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is in line Cohen and Calvanti (1990) explained that the positive attitude towards 
corrective feedback could be due to students’ learning experiences, i.e. focus on 
grammar. Based on the research finding above, it has similarity on the students’ positive 
attitude towards corrective feedback that they are motivated to learn more and they 
answered that grammar is the most important in an essay. 

Most of students say that they feel more motivated to go on learning when the 
teacher corrects their error in writing. Most of the students answered that making error 
in writing is negative, whereas a few of students answered that making error in writing 
is positive. The students prefer to receive direct corrective feedback because they will 
know the correct answer directly and do self-correction. The students’ attitude is 
important for teacher to do process of teaching learning. From the students answer for 
questionnaire showed that they prefer the teacher who corrects their essays than the 
classmates or peer feedback and self-correction. The students answered that the 
teacher should point out grammar errors in the student essay. They also showed positive 
response when most of the students answered that they will revise their writing if their 
errors are corrected by the teacher and choose fo direct corrective feedback. From the 
findings above, it can be concluded that most of the students have positive attitude to 
teacher’s corrective feedback. It is in line with theory of Hyland (2003) states that 
knowing students’ attitudes towards a new language can be very useful for language 
teachers. If the techniques used to correct errors do not meet students’ preferences, 
subsequent negative attitudes may emerge. This is why teachers should take into 
consideration students’ preferences for being corrected. 

The research finding showed that most of the students always read their 
teacher’s comment or correction on their grammar. A half of the students answered 
that they usually study their grammar mistakes and correct their grammar mistakes, and 
a half of others always study their grammar mistakes and correct their grammar 
mistakes. 

Most of the students answered that they always rewrite their work following 
their teacher's grammar corrections or comments and give their rewriting back to him. 
Most of the students as many as 62.5% usually try to remember their grammar mistakes, 
as many as 29.2% students answer that they always try to remember my grammar 
mistakes and 8.3% students answered that they sometimes try to remember my 
grammar mistakes. It means that the students have positive response towards teacher’s 
corrective feedback by remembering their grammar mistakes, it is supported by the data 
from questionnaire for students’ attitude that showed most of students agreed that the 
teacher should point out grammar errors. Most of the students believe that correction 
on their writing task is useful. It is in line with theory of Hyland’s case study (2003) 
revealed that students knew that receiving grammar corrections would not immediately 
improve their grammar, but they believed that getting such feedback continuously 
would be useful in the long run. 

The students give positive responses to teacher’s corrective feedback. It is no 
need to wait for a long time for the students to revise their tasks. The students directly 
give the revision of writing after the teacher gives corrective feedback. The students also 
do correction well. One of the writing process is doing correction. It is important for the 
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teacher to give time for his students to do revision. It is also in line with Brown 
(2004:335), they are: focus on the process of writing that leads to the final written  

Products, help student writers to understand their own composing process, 
help them to build repertoires of strategies for prewriting, drafting, and rewriting, give 
students time to write and rewrite. Based on the research finding above, it has similarity 
on the importance of writing process. The students’ response in terms of action is shown 
when the students’ do revision and give their writing revision back to their teacher. 

As many as 37.5% students answered on questionnaire that they usually ask 
their teacher about the grammar correction, and 62.5% students always ask their 
teacher about the grammatical correction, and then as many as 12.5% students 
sometimes ask her friend about the grammar comment or correction, and then 54.2% 
students usually ask her friend about the grammar comment or correction, and 33.3% 
students always ask her friend about the grammar comment or correction. It means that 
the students also do consultation to their teacher relates to their grammar correction. 
The students not only do discussion with the teacher but also they do discussion with 
their friends after receiving corrective feedback. The teacher needs to know how the 
students response towards teacher’s corrective feedback. It is important factor to know 
the effectiveness of giving corrective feedback and to know what the appropriate way 
to give corrective feedback. The students’ motivation in learning writing will influence 
their action in doing revision after receiving teacher’s corrective feedback. It is in line 
with theory of Ellis (2009, 2010), Guenette (2007),and Leki who (1990) agreed that 
students’ affective and behavioral responses to teacher feedback are critical to the 
effectiveness of such feedback. How students response to teachers’ written corrective 
feedback is considered as an important factor in its efficacy. 

 
CONCLUSION 

The research finding about teacher’s corrective feedback showed that the 
teacher gave direct corrective feedback in students’ foreign language writing. Data from 
interview with teacher showed that the main problem when nurses work, they face 
difficulty in writing documentation, the nurses have to remember well all of the 
information relates with patient and records it in documentation. The teacher’s 
corrective feedback was to eliminate the student’s error in writing so that students can 
directly know their errors, they can enrich their vocabulary, revise their grammar error, 
and do self-correction and then they collect the product of writing in excellent product. 
From the finding above, it can be concluded that giving correction and doing revising is 
important part in the process of writing to create good writing product. 

Most of students say that they feel more motivated to go on learning when the 
teacher corrects their error in writing. Most of the students answered that making error 
in writing is negative, whereas a few of students answered that making error in writing 
is positive. The students answered that the teacher should point out grammar errors in 
the student essay. They also showed positive response when most of the students 
answered that they will revise their writing if their errors are corrected by the teacher 
and choose for direct corrective feedback. From the findings above, it can be concluded 
that most of the students have positive attitude to teacher’s corrective feedback. 
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The research finding showed that most of the students always read their 
teacher’s comment or correction on their grammar. A half of the students answered 
that they usually study their grammar mistakes and correct their grammar mistakes, and 
a half of others always study their grammar mistakes and correct their grammar 
mistakes. Most of the students answered that they always rewrite their work following 
their teacher's grammar corrections or comments and give their rewriting back to him. 
The students gives positive response to teacher’s corrective feedback. It is no need to 
wait for a long time for the students to do revision, the students directly give the revision 
of writing after the teacher gives corrective feedback. The students also do correction 
well. One of the writing process is doing correction. It is important for the teacher to 
give time for his students to do revision. 
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